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Dyslexia Policy 
1. Aims 

 

The Dyslexia Policy should be read in conjunction with the SEND policy and is based on the 

principle of providing all pupils with the opportunities needed to fulfil their full potential. At 

Painsley Catholic Academy we believe early identification, regular assessment and appropriate 

and monitored provision for any child who may have a special educational need (SEN) including 

dyslexia is important. We recognise that dyslexia is a learning difficulty that can make reading, 

writing and spelling extremely challenging and frustrating for pupils severely affected. We 

adhere to the new SEN Code of Practice (2014), adopting a graduated approach i n order to 

support our pupils.  

 

2. Definitions  
 

A widely recognised definition of dyslexia and agreed by the DfE (Department for Education) is 

provided by the Rose Report (2009)  

“Dyslexia is a learning difficulty that primarily affects the skills involved in accurate and fluent 

word reading and spelling. Characteristic features of dyslexia are difficulties in phonological 

awareness, verbal memory and verbal processing speed. Dyslexia occurs across the range of 

intellectual abilities.  

It is best thought of as a continuum, not a distinct category, and there are no clear cut-off 

points.  

Co-occurring difficulties may be seen in aspects of language, motor coordination, mental 

calculation, concentration and personal organisation, but these are not, by themsel ves, markers 

of dyslexia.”  

We understand that dyslexia falls within the umbrella term of ‘specific learning difficulties’, 

which also encompasses other learning needs such as Attention Deficit Hyperactivity Disorder 

(ADHD), Speech and Language difficulties, Autism Spectrum Disorder (ASD) and Dyscalculia.  

 

3. Identification and screening  
 

The Painsley MAC uses the graduated response as outlined in the Code of Practice (2014). To 

identify pupils with SEND. We will assess each pupil’s skills and level of attainment on entry and 

make regular assessments of all pupils to ensure that each child’s progress is similar to their 

peers. Each pupil’s progress will be monitored at each assessment point.  

• A variety of teaching styles suited to the pupil’s need will be put in place. This will 

include a multisensory approach for pupils with Dyslexia. For some pupils with learning 

difficulties, individual or small group help can be provided by individual schools, when 

need is found to be appropriate.  

• A class teacher/SENCo, who in their professional opinion, considers a child not to be 

performing at an appropriate level or whose social, emotional, physical development or 

medical needs is giving cause for concern will begin to collect data on the child 

concerned. The class teacher/SENCo will inform parents of the school’s concern.  

• If the child is still causing concern the teacher will make the SENCo aware by 

completing an ‘Initial Cause for Concern’ form, available on the staff shared area.  



• A variety of screening procedures are used. Copies of results and assessment scores 

are then collated by the SENCo and fed back to staff, parents and pupils. Routine 

reading, comprehension and spelling assessments are conducted annually in the Autumn 

term for those students identified with difficulties in these areas and from 

information passed on from primary schools.  

 

In cases where children present severe and persistent difficulties, individual provision will be 

discussed with parents and additional professionals, to ensure that needs are specified and 

addressed as part of the ‘SEND Support’ category as per the new SEND Code of Practice. Pupils 

with a diagnosis of Dyslexia are placed onto the SEND register.  

 

4. Whole school approach to reading  

At our school, reading is an important aspect of the curriculum and encompasses two critical 

skills, decoding and comprehension. Decoding is dependent upon speech/sound information and in 

understanding that a spoken word is made up of individual sounds. Comprehension depends upon 

broader language skills such as active listening, vocabulary, grammar, making inferences and 

previous knowledge. Normal readers display good decoding skills and sound comprehension of 

their reading material. Variations in decoding and comprehension skills result in different 

reading profiles. Pupils with dyslexia may have difficulties with decoding / identifying and 

manipulating the sounds of language. They may also have difficulty in developing an automatic 

response to recognising words. Some pupils with dyslexia will have slower processing speed and 

it will take longer to comprehend more sustained or complex texts. The level of understanding 

that the dyslexic pupil brings to reading may vary from good to weak comprehension levels 

depending on general ability and differentiation of tasks will be implemented as appropriate.  

5. Whole school approach to spelling  

Spelling is assessed in all subjects and each curriculum area will reinforce the Literacy Policy in 

lessons and in the marking of pupils’ work. Pupils with dyslexia may be challenged in hearing and 

sequencing sounds in words, recalling high frequency words and more irregular letter sequences, 

breaking words into syllables. Pupils will be supported via Quality First Teaching, differentiation 

within the classroom, possible support from a Teaching Assistant and/or literacy support group 

work during Emmaus time or in withdrawn lessons agreed with the parent.  

6. Classroom support for pupils with literacy difficulties including dyslexia  

Quality First Teaching will address many of the literacy needs within the classroom. Most pupils 

with dyslexia will have their needs met through ‘differentiation’ which means teachers tailor 

their approaches to ensure lessons are accessible to all pupils.  

• Teachers consider providing practical and/or visual support for pupils wherever possible, 

to enable them to grasp new concepts and ideas  

• Instructions are broken into clear, distinct chunks  

• Teachers organise word banks of key and topic words which may be assessed in lessons 

through tests, class work or formal assessment.  

• Teachers plan for and create writing frames that help to structure and organise ideas 

where necessary.  



• Teachers ask a range of questions to elicit understanding across the class and pupils may 

be given thinking time when asked questions in class.  

• Pupils are taught efficient ways to record information and dyslexic pupils are shown 

alternatives as appropriate e.g. mind maps.  

• Some pupils will use a laptop as a more successful means of recording understanding.  

• Teachers will use ICT software to support and enhance learning success.  

• Teachers will make reasonable adjustments to support learning which will also be evident 

in assessment situations.  

7. Interventions  

Current interventions to support pupils could involve:  

Units of Sound  

Active Literacy Kit  

Reading Comprehension Intervention  

Dyslexia Codebreakers Intervention support in conjunction with specialised support from Leek 

Dyslexia Institute  

Electronic readers  

One-to-One Tutoring  

Catch Up Literacy programme including Lexia  

Spelling support in Emmaus time  

Precision teaching in Emmaus time  

Pre-teaching subject specific vocabulary  

Quote learning for English Literature GCSE texts  

Thinking maps group  

Toe by Toe  

Homework group  

Word Wasp intervention  

Nurture group  

Social skills intervention  

Mindfulness  

Maths Catch-Up  

Coursework support  

Use of ICT (Ipads/PC to support differentiation)  

 



 

8. Marking and Assessment  

The school follows a marking policy in all departments to ensure that work is marked and 

constructive feedback is given to pupils to act upon. Pupils have personalised follow up tasks to 

complete at the end of each assessment.  

9. Promoting independence, organisation, study skills  

Teaching Assistants are trained to provide support and to ensure that pupils develop 

independent learning skills. Teachers are aware of each individual child’s needs and adapt the 

lesson accordingly.  

10. Access Arrangements  

Dyslexia is a recognised disability under the Equality Act which requires all organisations to  

ensure that people with disabilities are not treated unfavourably and are offered reasonable 

adjustments. Screeners and Assessments are conducted at the end of year 9 and at the start 

of Year 10 to inform the school of any examination access arrangements required for individual 

students who may need reasonable adjustments in GCSE examinations e.g. prompt, oral modifier, 

extra time, scribe and/ or rest breaks.   

11. Curriculum Professional Development (CPD)  

Within the MAC there is an ongoing programme of INSET training for all members of staff. 

Staff also attend courses run by the LA, external agencies and medical services. The SENCO 

from all schools regularly attend courses on SEND issues, these are reported back to other 

SENCOs via the half-termly meetings.  

Whole school INSET also takes place, where appropriate. Staff from across the MAC are 

invited to these. The SENCOs also arrange the delivery of INSET to teaching assistants across 

the MAC on a variety of issues, to new staff and to NQTs.  

12. Parents  

• The Painsley MAC is committed to working with parents in partnership.  

• Parents’ permission will be sought if we think that their child has special educational 

needs.  

• Parents will be contacted by the class teacher, Pastoral Lead or the SENCo to discuss a 

child’s needs further.  

• Parental views are recorded as part of the Annual Review procedures, at termly Pupil 

Passport meetings and at other meetings as required.  

• Parents are encouraged to attend Parents’ Evenings where their child’s progress is 

discussed with subject teachers.  

• Effective communication is achieved through regular contact with home either through 

letters, telephone calls, the pupil planner or emails.  

• Parent workshops are held annually in the Autumn term for dyslexic students in Year 7.  

 



13. Pupils  

• Pupils are actively encouraged to be involved in decision making by attending all Reviews 

and to be involved with negotiating and evaluating their targets at coffee mornings when 

learning passports are reviewed.  

• Pupil views are recorded as part of the review process and their views are valued and 

listened to.  

14. External Support  

The school aims to work in partnership with other agencies in order to provide an integrated 

support based on the needs of the pupil. The main external support agencies used and includes:  

• CAMHS  

• Parent Partnership  

• Autism Outreach  

• The Educational Psychologist  

• The Counsellor  

• The School Nurse  

• The Educational Welfare Officer  

• Outreach Support  

• Agencies for visual/hearing impairment  

• SALT (Speech and Language Therapy)  

• Occupational Therapy  

15. Whole School Approach  

The school holds full Dyslexia Friendly status and adaptations to lessons, worksheets and screen 

backgrounds are part of normal school best practice. As a Dyslexia Friendly School we have 

adopted a whole school approach to dyslexia:  

• thorough identification procedures and appropriate teaching of dyslexic pupils in and out 

of the classroom  

• ensuring all curriculum departments understand and meet the needs of dyslexic pupils  

• ensuring the whole school ethos and environment is rooted in an informed and 

empathetic approach towards dyslexia and associated conditions  

• rigorous assessment and monitoring of the teaching and learning of all pupils including 

children with identified needs such as dyslexia  

• working collaboratively with parents, responding positively to parental concerns, keeping 

parents informed of additional support, successful strategies and progress, building in 

regular two-way conversations  

• seeking and listening to the views of pupils  
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