
1 
 

PAINSLEY CATHOLIC COLLEGE 

 

 

 

 

Marking and Feedback Policy 2020-2021  
 

 

  



2 
 

Introduction 

Marking plays a central role in teachers’ work and is frequently the focus of lively debate. It can provide 

important feedback to pupils and help teachers identify pupil misunderstanding. However, the Government’s 

Workload Challenge survey identified the frequency and extent of marking requirements as a key driver of 

large teacher workloads. The reform of marking policies was the highest workload-related priority for 53% of 

respondents. The 2016 report of the Independent Teacher Workload Review Group noted that written marking 

had become unnecessarily burdensome for teachers and recommended that all marking should be driven by 

professional judgement and be “meaningful, manageable and motivating”. 

Summary of policy 

• Marking should take place every fortnight across all years. This should lead to a grade which 

should be evident on the work as well as an indication of the Follow up task to be completed. This 

is in order to provide feedback to students on their performance. This should be completed in 

green pen by the teacher. 

• Follow up tasks should be differentiated into 3 discrete groups. These are reteach, consolidate 

and extend. The task should be deigned to support and extend students learning. Follow up tasks 

should be completed in purple pen by the student. Follow up tasks should be signed off by the 

teacher. This is to address any gaps in learning for students as well as challenge students to 

enhance their performance further. 

• Live marking of class work should take place in all lessons. This is to address any performances in 

class as well as to provide positive reinforcement for the student. This can be signed off by the 

teacher in green or by the student. 

Purposes 

The purposes of this policy are to inform and share expectations with all staff so that there is a clear and 

consistent approach to marking and feedback across the school.  

Objectives 

• To ensure that all children have their work marked in such a way that it will improve their learning, develop 

their self-confidence, raise their self-esteem and provide opportunities for self-assessment.  

• As a result of this policy, there will be greater consistency in the way that children’s work is marked across 

the College. 

Expectations 

Teachers should check pupils’ understanding systematically and effectively in lessons, offering clearly directed 

and timely support. When responding to the feedback, pupils should write in a purple pen to indicate they are 

directly responding to the feedback.  

The intended outcome is that pupils use this feedback effectively and are eager to know how to improve their 

learning. They capitalise on opportunities to use feedback to improve. 

Marking against success criteria 

Children should be made aware of any success criteria that their work will be marked/assessed against. These 

are clear, concise expectations as would be seen in a marking scheme.  They will reflect the final outcome that 

the teacher expects the child to produce.  Planning must always start with the final intended outcome in mind.  

Students should be encouraged to develop and use their own success criteria where this is appropriate. 

Verbal feedback in the form of ‘live’ marking will focus on the success criteria and age-related expectations in 

terms of SPaG. Live marking must be a feature of every lesson. This is marking at the point of learning to 
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enable teachers/TAs to identify children who have grasped concepts quickly and those who have 

misconceptions. The teacher is to provide support to unpick the misconceptions and develop a more solid 

understanding of the lesson content. The mantra is to ‘keep up’ rather than ‘catch up’! 

KS3/4/5 – For all homework and extended pieces of writing, success criteria will be used to evaluate, edit and 

assess the work; this criteria will focus on both SpAG and genre-specific criteria. For almost all children, these 

will be matched to age-related expectations.   Students must demonstrate they have reviewed their work prior 

to submission. 

In terms of maths (standalone and cross-curricular), the same process will apply.  Teachers should check at 

which point the child has made an error in a calculation and highlight in a green pen.  The child should then 

rectify the error. The teacher should avoid simply writing the correct answer or, indeed, the calculation. This 

will have limited impact on learning opportunities. Number and letter formation should be corrected at all times. 

Formative assessment (fortnightly) 

Marking must provide the children with focused feedback that moves learning forward based upon the success 

criteria. Students should be clear what is wrong and what they need to do to put it right. These comments 

should be directional not invitational. As part of this process, an intentional shift in focus is from assessment 

to planning. Instead of detailed written marking, teachers could read pupils’ work and put books into 3 

categories: 

• re-teach 

• consolidate 

• extend 

This will inform class feedback and planning, or pupils might be put into groups depending on their needs. Pupils 

must be given an opportunity to redraft or improve their work after receiving written feedback.  A 

consideration of how the feedback will improve future pieces of work should be a part of the culture of 

learning. 

The specificity of feedback is a key determinant of its impact on performance, while feedback that is 

imprecise may be viewed by pupils as useless or frustrating. This is why providing clear success criteria for a 

piece of work is associated with higher performance. Given this wider evidence, setting clear targets in 

marking, and reminding pupils of these before they complete a similar piece of work in the future is crucial. 

Teachers/TAs will have discussions with the groups. Tasks will be personalised depending on the group the child 

is placed in.  Research suggests that there is no difference between the effectiveness of coded or un-coded 

feedback, providing that pupils understand what the codes mean.  Therefore, it is perfectly reasonable to write 

T1 on a pupil’s piece of work, which results in them completing follow-up Task 1 on the board.  The key is that 

the task should be written by the pupil in purple pen. 

A workload challenge is marking the follow-up task!  Again, teachers should use ‘live’ marking opportunities here.  

Similarly, the groups identified above could peer and self-assess their work as part of the planned lesson.  The 

expectation is for teachers to talk to each pupil in class at least once a fortnight. This will involve a review of 

the purple pen responses. This is a perfect opportunity to make use of tutorial time in Sixth Form lessons. 

It is also important to award achievement points or equivalent for excellent effort. Sometimes, a smiley face is 

sufficient! Avoid writing detailed comments about why it is right; this is part of the lesson process – the 

children should know this. 

Basic skills errors, including spellings, (related to the child’s ability and their knowledge and understanding) 

should be identified in green pen and coded correctly, for example, ‘Sp’ for spelling. Please note, children need 
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to be working towards meeting end-of-year expectations. All basic skills mistakes should be corrected in all 

books; children should go back and correct the errors. Simply writing the word out 3 times (whilst not 

prohibited) is not encouraged as it has limited impact on future learning (if they are not followed up).  The child 

and teacher should have an awareness of the words the child is struggling with and procedures to monitor these 

words should include writing out the incorrectly spelt word in the back of the exercise book using the Look, 

Cover, Write method. 

Literacy marking code 

Literacy error Code to use 

in marking 

Further Information 

Spelling error 

 

 

 

Sp Look to only highlight three spelling errors in the work.  

This should then be written out by the pupil 3 times in the 

back of the exercise book using the Look, Cover, Write 

method.  

Punctuation P  Look to circle the error. It might be an errant apostrophe, 

incorrect use of punctuation or missing punctuation. Pupils 

can then correct when completing next steps tasks. 

Paragraph error  //  

Capital letter error CL Look to circle the error. Pupils can then correct when 

completing next steps tasks. 

Grammar error 

(homophones/colloquialism/tense 

error) 

G Look to circle error. Pupils can then correct when 

completing next steps task. 

 

Staff should model their high expectations within their feedback e.g. correct spellings and punctuation used.  

Regularity of marking 

At KS3/4/5, at least fortnightly marking is an expectation (this allows for the two week timetable). 

Presentation 

Dates need to be recorded in books along with a title. Classwork/homework also needs to be written. Pupils 

should not be expected to write out success criteria as this in itself will not aid learning. 

Deepening learning  

Example of a task for children who have understood a question: 

The children have fully understood the concept of near doubles to 20; their challenge is to answer: “Why does 

30 + 29 + 31 = 90” OR Instead of asking: ‘Can you round 325 to the nearest 10?’ Pose a reasoning or problem 

solving question: “I’m thinking of a number. When I round it to the nearest 10 I get 460. List the numbers I 

could be thinking of.” 

Or it may be appropriate to get the children to explain their thoughts/reasoning - ‘I think because…’ 
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